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ABSTRACT
This research tries to collect opinion about the importance of forensic accounting subjects
for undergraduate students in several Indonesia universities. The results indicate that the demand
for forensic accounting subjects increase. Some universities are planning to provide this subject.
The others already have integrated as one of main subject in their curriculum. All the
respondents confirm that forensic accounting subject as being beneficial to accounting students.
Results also show that some significant differences topical coverage of forensic accounting
between academicians and practitioners. The respondents’ opinion from academicians show that
they want to redesign their forensic accounting courses in line with practitioners’ need.

Keywords: Forensic accounting subject, Academician view, Practitioners view, Accounting
Curriculum, Undergraduate level.
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I. INTRODUCTION
We have recently witnessed significant emphasis on improving investor confidence and
public trust in financial reports. Reported financial scandals have eroded investor confidence and
made forensic accounting an attractive career opportunity for accountants to combat fraud.
Forensic accounting is defined in this study as the practice of rigorous data collection and
analysis in the areas of litigation support consulting, expert witnessing, and fraud examination.1
There is evidence of considerable growth in forensic accounting careers (AccountingWeb
2002): on April 10, 2002, ABC News carried a fanciful item imagining a new TV series named
―Fraud Squad,‖ underscoring the fast growing field of forensic accounting; U.S. News and World
Report, in a February 8, 2002 report, named forensic accounting as one of the eight most secure
career tracks over the next few years; many universities are currently offering forensic
accounting related courses; 2 there are several professional organizations and associations
promoting fraud examination and forensic accounting; and three of the top six accounting niche
services fall within the forensic accounting area: business valuations, litigation support, and
forensic/fraud (Covaleski 2003). At present, there appears to be a gap between forensic
accounting practices and education in the sense that forensic accounting is viewed as one of the
most secure career tracks, yet there are only a limited number of accounting programs offering
forensic accounting courses.
There is little background data available, and rarely any evidence post financial scandals,
with respect to the integration of forensic accounting education into the accounting curricula and
particularly whether academicians’ actions are consistent with the needs of practitioners for welltrained and knowledgeable forensic accountants. This paper reports the opinions of academicians
and practitioners about the importance, relevance, and delivery of forensic accounting education.
To assist with curriculum design of forensic accounting, this study examines both
academicians’ (accounting faculty) and practitioners’ (certified public accountants, CPAs) views
of: (1) demand for and interest in forensic accounting education; (2) relevance of forensic
accounting education; (3) methods of integrating forensic accounting into the accounting
curriculum; and (4) topical content of forensic accounting education.
Accounting programs generally recognize the value of practitioners’ inputs when
designing program content, because their views and suggestions can improve the relevance of
programs, and foster graduates’ marketability. These views and insights from academicians and
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practitioners are useful to universities and colleges that are considering integrating forensic
accounting into their curriculum or redesigning their forensic accounting courses.
This paper is organized as follows. As a background and motivation for our study, the
next section reviews relevant prior literature. Section III discusses methods and procedures used
in gathering and analyzing data pertaining to forensic accounting. Results are presented in
Section IV. Section V discusses curriculum design of forensic accounting education, and the
final section concludes the study.

II. LITERATURE STUDY
KPMG’s Fraud Survey (2003) reveals that more companies are recently experiencing
incidents of fraud than in prior years; taking measures to combat fraud; and launching new
antifraud initiatives and programs in response to the Sarbanes-Oxley Act of 2002 (KPMG 2003).
PricewaterhouseCoopers’ (PWC) 2003 Global Crime Survey indicates that 37 percent of
respondents in 50 countries reported significant economic crimes with the average loss per
company of $2,199, 930 (PWC 2003). These survey results underscore the importance of
forensic accounting practice and education. Prior research (Rezaee 2002; Crumbley 2001;
Peterson and Reider 1999, 2001; Rezaee et al. 1996; Rezaee and Burton 1997) reviews the
literature on forensic accounting practices, certifications, and education. These studies also
provide evidence indicating that forensic accounting education has evolved from being limited,
to continuing professional education sessions for practicing accountants, to a current state of
being offered as a credit course by several universities. Buckhoff and Schrader’s study (2000,
135) finds, ―adding a forensic accounting course to the accounting curriculum can greatly benefit
the three major stakeholders in accounting education—academic institutions, students, and
employers of accounting graduates.‖
Prior related studies are classified into two groups. The first group consists of studies
that examine course syllabi to determine the coverage of forensic accounting including fraud
investigation education. Groomer and Heintz (1994) analyze the topics covered in internal
auditing courses in the United States and Canada and find that fraud related topics were taught in
more than 31 percent of examined internal auditing courses. Rezaee et al. (1996) examine the
coverage of forensic accounting in the accounting curriculum and find that only a handful of
3

universities offer a fraud and/or forensic accounting course, and suggest that the accounting
curriculum provide a knowledge acquisition base in forensic accounting as part of curriculum
changes in response to the mandated American Institute of Certified Public Accountants
(AICPA) 150-hour accounting program.
Peterson and Reider (2001) review forensic accounting course syllabi of universities and
analyze the level of course offering, learning objectives, content of forensic accounting courses,
and course requirements. Studies in this group provide information on a small sample of
universities that are already offering forensic accounting and/or fraud investigation courses.
These studies address only the ―supply side‖ of the equation in the sense that they provide
information on what is being taught or what academicians feel are important forensic accounting
topics. They review a sample of 21 universities that are currently offering forensic accounting
related courses and have their syllabi available online. These syllabi and other related prior
studies were reviewed in designing the survey instrument. The three most important course
objectives specified in the reviewed syllabi are: (1) providing education on pervasiveness of and
the cause of fraud and white-collar crime; (2) exploring methods of fraud detection.
Prior related studies are classified into two groups. The first group consists of studies
that examine course syllabi to determine the coverage of forensic accounting including fraud
investigation education. Groomer and Heintz (1994) analyze the topics covered in internal
auditing courses in the United States and Canada and find that fraud related topics were taught in
more than 31 percent of examined internal auditing courses. Rezaee et al. (1996) examine the
coverage of forensic accounting in the accounting curriculum and find that only a handful of
universities offer a fraud and/or forensic accounting course, and suggest that the accounting
curriculum provide a knowledge acquisition base in forensic accounting as part of curriculum
changes in response to the mandated American Institute of Certified Public Accountants
(AICPA) 150-hour accounting program. Peterson and Reider (2001) review forensic accounting
course syllabi of universities and analyze the level of course offering, learning objectives,
content of forensic accounting courses, and course requirements.
Studies in this group provide information on a small sample of universities that are
already offering forensic accounting and/or fraud investigation courses. These studies address
only the ―supply side‖ of the equation in the sense that they provide information on what is being
taught or what academicians feel are important forensic accounting topics. We review a sample
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of 10 universities that are currently offering forensic accounting related courses and have their
syllabi available online. These syllabi and other related prior studies were reviewed in
designing the survey instrument. Table 1 presents a summary of forensic accounting course
descriptions, objectives, and assignments and other requirements. The three most important
course objectives specified in the reviewed syllabi are: (1) providing education on pervasiveness
of and the cause of fraud and white-collar crime; (2) exploring methods of fraud detection,
of accounting practice.

III. METHODS AND PROCEDURES
Two methods are used in gathering data pertaining to forensic accounting education.
First, we perform a content analysis of a sample of 10 forensic accounting course syllabi.
Forensic accounting syllabi were either received from from several accounting programs, such as
undergraduate, Master degree and professional accounting program.
The compiled 10 syllabi were submitted to content analysis to identify the list of forensic
accounting course description, objectives, and assignments. The primary focus of studied syllabi
is on fraud examination and a minimal attention has been given to other two areas of forensic
accounting practice (litigation consulting and expert witnessing). Forensic accounting topics
included in 10 analyzed syllabi were organized and combined with other forensic accounting
topics in developing the questionnaire.

[Insert Table 1 here]

Second, we conduct a survey of accounting academicians and practicing CPAs to determine the
demand, benefits, coverage, and delivery of forensic accounting education. A random sample of
74 academicians, consist of students and lecturers. A random sample 20 practicing CPAs,
primarily partners and managers of public accounting firms, was came from several CPA firms.
A questionnaire was sent to the selected academicians and practitioners.
Copies of the two versions of the questionnaire, modified appropriately for the respective
groups. The four main sections of the questionnaire asked respondents for their perceptions of
the: (1) future demand for and interest in forensic accounting; (2) current and future methods of
delivery of forensic accounting education; (3) benefits, support, and obstacles of forensic
5

accounting education coverage; and (4) degree of relative importance of topics related to forensic
accounting education.
The last section collected demographic and background information used for
classification purposes. Panel A of Table 2 shows that 70 usable responses were returned from
academicians, providing a response rate of 95 percent, and 20 usable responses were received
from practitioners, resulting in a response rate of 100 percent. The overall response rate is above
96 percent. This response rates is high, because we distribute questionnaires directly to
respondents, students and practitioners, and then wait their response.
The chi-square test of independence was used to test for differences in
responses involving categorical dependent variables for the between subject analysis. The
Kruskal-Wallis non-parametric analysis of variance was used to examine differences in
responses in the ranked data. The strength of response metric approach was used to determine the
strength of response of each of the groups (academicians, practitioners) on each of the selected
49 topics ranked in a five-point Likert scale. Following Campbell and Mutchler (1988), we
measure the strength of responses by taking the absolute value of the difference between the
mean response of the group and the neutral response, which was 3.0. Mean responses that fall
within 0.5 point of the midpoint (3.0) can be considered as neutral ratings. We find no additional
statistically significant differences in the strength of response across the selected 49 forensic
accounting topics between academicians and practitioners other than those being identified by
the use of a non-parametric test.

IV. RESULTS

4.1. Relevance of Forensic Accounting Education
Results from our analysis of the future demand for and interest in the three areas of
forensic accounting services (litigation support, expert witnessing, fraud examination) are
presented in Table 3. The majority of both groups of respondents reported that they believe the
future demand for and interest in all three areas of forensic accounting will increase. However,
differences in responses on the future demand for and interest in litigation support and expert
witnessing between the two groups of respondents are statistically significant (.01 and .05 levels
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of significance respectively) in the sense that practitioners expect higher growth in these two
areas of forensic accounting practices (litigation support, expert witnessing) than academicians.
In fact, some academicians even believe that demand and interest for litigation support
and expert witnessing will decrease. Slightly more than half of the responded academicians felt
that there would be an increase in demand and interest in litigation support and expert witnessing
(58.1 percent and 53.6 percent respectively). More than 40 percent of academicians felt demand
and interest in litigation support and expert witnessing would remain the same (41.3 percent and
43.8 percent respectively). Of the two forensic accounting practices, practitioners felt there
would be more demand and interest in litigation support rather than expert witnessing (75.1
percent and 63.5 percent respectively). The majority of academicians (93.3 percent) and
practitioners (88.2 percent) expect future demand for and interest in fraud examination to
increase. More practitioners (9.9 percent) felt that demand for and interest in fraud examination
would remain the same versus 6.1 percent of the academicians. Differences in responses
between practitioners and academicians regarding fraud examination are not statistically
significant.

4.2. Curriculum Development
Responses from academicians pertaining to the curriculum development of forensic
accounting are presented in Table 4. Table 4 indicates that 0.0 percent of the
respondents reported they do not cover any forensic accounting at all in their accounting
program. Only 32 percent of the respondents have a separate forensic accounting course, with
68 percent indicating that forensic accounting is integrated through other accounting and auditing
courses.
We asked several questions pertaining to the curriculum development of forensic
accounting education. Responses were ranked on a five-point Likert scale, with ―5‖ indicating
―strongly agree‖ and ―1‖ representing ―strongly disagree.‖ Table 7 reveals that
academicians strongly agree, with the mean response in parentheses, that: reported financial
statement fraud committed by high profile companies such as Enron and WorldCom has
galvanized more interest in and demand for forensic accounting including fraud examination
(4.25); the accounting curriculum should provide forensic accounting coverage (4.02); and
colleges and universities should encourage and advise students on career opportunities in
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forensic accounting (3.6). The responding academicians also slightly agreed, with the mean
response in parentheses, that: the current accounting curriculum is not sufficiently responsive to
society’s demand for forensic accounting education and practice (3.81); forensic fieldwork
auditing should be integrated into auditing textbooks and audit engagements (4.8); and there are
numerous employment opportunities in forensic accounting (3.52).
Participating academicians were asked to indicate the severity of a number of obstacles in
integrating forensic accounting education into the accounting curriculum. Panel D of Table 5
shows that the mean responses for all listed obstacles, except for lack of student interest and lack
of job opportunities, are greater than 3, indicating some degree of perceived severity. The main
obstacles to the integration of forensic accounting into the curriculum, with the mean response in
parentheses, are: lack of financial resources (3.54); lack of instructional material (3.49); lack of
administration interest and support (3.41); and lack of faculty interest (3.25). Lack of financial
resources, instructional materials, administration, and faculty interest can impede the integration
of forensic accounting into the accounting curriculum.9 These results suggest that the primary
obstacles facing delivery of forensic accounting education are institutional in nature (i.e., faculty,
funding, administration), and not because of a perceived lack of demand by employers and
students.

Presentation Techniques
We ask academicians to rank the importance of several listed learning mechanisms in
teaching a forensic accounting course by using a five point scale. Results presented in Table 6
indicate that the most commonly used methods are cases, textbooks, research projects, and guest
speakers. Cases and textbooks are represented the most important learning mechanisms in
teaching a forensic accounting course (mean responses of 4.36 and 4.25 respectively). Research
projects (mean response of 3.97) and guest speakers (mean response of 3.63) are also considered
important teaching methods. Respondents did not consider field trips auditing should be
integrated into auditing textbooks and audit engagements (3.78); and there are numerous
employment opportunities in forensic accounting (3.40).
Participating academicians were asked to indicate the severity of a number of obstacles in
integrating forensic accounting education into the accounting curriculum. Panel D of Table 5
shows that the mean responses for all listed obstacles, except for lack of student interest and lack
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of job opportunities, are greater than 3, indicating some degree of perceived severity. The main
obstacles to the integration of forensic accounting into the curriculum, with the mean response in
parentheses, are: lack of financial resources (3.54); lack of instructional material (3.49); lack of
administration interest and support (3.41); and lack of faculty interest (3.25). Lack of financial
resources, instructional materials, administration, and faculty interest can impede the integration
of forensic accounting into the accounting curriculum. These results suggest that the primary
obstacles facing delivery of forensic accounting education are institutional in nature (i.e., faculty,
funding, administration), and not because of a perceived lack of demand by employers and
students.

Presentation Techniques
We ask academicians to rank the importance of several listed learning mechanisms in
teaching a forensic accounting course by using a five point scale. Results presented in Table 6
indicate that the most commonly used methods are cases, textbooks, research projects, and guest
speakers. Cases and textbooks are represented the most important learning mechanisms in
teaching a forensic accounting course (mean responses of 4.36 and 4.25 respectively). Research
projects (mean response of 3.97) and guest speakers (mean response of 3.63) are also considered
important teaching methods. Respondents did not consider field trips lower than academicians.
For example, ―elements of fraud: pressure, opportunity, and rationalization‖ was ranked sixth by
academicians, but practitioners ranked this topic 16th.
The most robust differences in rankings between academicians and practitioners are on
the following topics: (1) elements of fraud consisting of pressure, opportunity, and
rationalization; (2) types of fraud; (3) environmental and business red flags; (4) anti-fraud
criteria; (5) techniques in locating hidden assets; (6) effective report writing; (7) expert testimony
and expert witness techniques; and (8) litigation consulting techniques. Academicians showed
more interest than practitioners in the coverage of fraud examination including topics such as
types of fraud, environment and business red flags, elements of fraud, and anti-fraud criteria.
While practitioners considered fraud examination important, they placed more
importance on topics pertaining to techniques in locating hidden assets, compliance with
applicable laws and regulations, conflicts of interest investigating techniques, expert testimony
and expert witness techniques, effective report writing, and litigation consulting techniques.
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Results presented in Table 7 reveal that although the relative importance of forensic
accounting topics varied between academicians and practitioners, there is a general consensus as
to the relevance of these topics in forensic accounting. Mean responses from academicians on 12
of the 49 listed forensic accounting topics are greater than 4, suggesting a high degree of
importance and relevance of coverage of these topics in a forensic accounting course.
Practitioners, on the other hand, placed a high degree of importance on 10 of the 49 topics, with
mean responses of greater than 4. The 13 top-ranked topics, with the mean response greater than
4, by both academicians and practitioners are: (1) fundamentals of fraud; (2) financial statement
fraudl; (3) types of fraud (e.g., employees, management); (4) cooking the books and problems in
accounting; (5) elements of fraud: pressure, opportunity and rationalization; (6) anti-fraud
controls; (7) internal control evaluation; (8) theory and methodology of fraud examination; (9)
principles of ethics and corporate code of conduct; (10) fraud detection and deterrence programs;
(11) anti-fraud auditing standards; (12) analytical review procedures; and (13) effective report
writing.

Demographic Differences in Responses
The nonparametric t-test was performed to examine differences in the responses between
academicians in AACSB schools versus those in non-AACSB schools. There were only a few
statistically significant differences between these two groups of respondents. Faculty from
AACSB-accredited colleges placed more importance than those from non-AACSB schools on
satisfying society’s demand for forensic accounting education and practice, and preparing
students to engage in fraud examination as primary benefits of forensic accounting education.
The mean responses on other questions were not statistically significant, indicating that there is a
general agreement between these two groups of academicians regarding the importance,
delivery, and topical coverage of forensic accounting. We did not find any variable being
statistically correlated with academic rank (e.g., assistant, associate, or full professors). We
divide academic respondents (in terms of size) into three categories of those from small,
medium, and large universities, according to their undergraduate business enrollment (e.g., small
_ 100, 101 < medium < 300, and large _ 300 students). Results (not reported) indicate
respondents from medium sized universities reported lack of administrative interest and support,
lack of instructional materials, and lack of financial resources as of less significant impediments
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to forensic accounting integration in accounting curricula than their counterparts at small and
large universities.
Several fundamental questions pertain to the curriculum design and development of
forensic accounting education. The first question is ―Should accounting programs integrate
forensic accounting education into their curriculum?‖ Reported financial scandals, regulatory
responses, ACFE’s anti-fraud education programs, and results of this study provide
strong support for and interest in the coverage of forensic accounting particularly anti-fraud
education, in the accounting curriculum as demanded by the marketplace post-Enron, Andersen
and other business and accounting scandals.
The second question is that given the demand for and interest in forensic accounting,
―How should forensic accounting education be integrated into the accounting curriculum?‖ Two
different approaches to coverage of forensic accounting education are possible. These
approaches are integration of forensic accounting through accounting and auditing courses and
offering of a stand-alone forensic accounting course. It can be argued that forensic accounting
education should be integrated into the accounting curriculum throughout existing accounting
and auditing courses. The rationale for this approach is that the three fields of forensic
accounting (litigation consulting, expert witnessing, and fraud examination) are significantly
affecting all aspects of today’s business. Forensic accounting topics can be infused into existing
upper level accounting and auditing courses. This process assures coverage of all critical aspects
of forensic accounting, without having to add a new course into already saturated accounting
curricula. However, this approach has a few major impediments. First, adding forensic
accounting to existing accounting and auditing courses can overburden faculty and students alike
in dealing with courses already saturated with related materials. Second, accounting faculty may
not wish to add forensic accounting topics to their courses primarily because of their own lack of
comfort with forensic accounting topics. Finally, instructors may have to drop some of the
existing accounting and auditing subjects in order to add forensic accounting topics.
The second approach is to offer a distinct forensic accounting course(s) at either the
undergraduate or graduate level. Table 5 shows that only 16 percent of responded
academicians reported that their accounting program offers a separate forensic accounting
course. Offering a separate forensic accounting can give more focus to forensic accounting
topics, particularly anti-fraud education, and ensure adequate coverage of forensic accounting
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education. Many universities have begun to offer anti-fraud education courses. For example, the
ACFE identifies 100 universities that have made commitments to offer an anti-fraud education
course promoted and supported by the ACFE (ACFE 2003). However, our experience indicates
that many universities are struggling with how to integrate forensic accounting education
including anti-fraud education into their courses and curriculum primarily because curriculum
changes involve both financial and personal costs as well as administrative commitments and
guarantees for success. Our survey results (Panel D of Table 6) show that major impediments to
forensic accounting integration in the accounting curriculum are lack of financial resources,
instructional materials, administrative support and faculty interest. There are too few faculty
interested in teaching and developing forensic accounting course materials. If forensic
accounting, particularly anti-fraud concepts and techniques, were integrated into accounting
texts, a broader set of universities could incorporate forensic accounting education into their
curriculum. We are witnessing incorporation of post-Enron related fraud and ethics cases in
most accounting texts. Nevertheless, there are no broad, widely distributed materials to help
universities integrate forensic accounting into their curriculum, even though the need for such
education has been considerably recognized.
The third question is, for accounting programs that decide to offer a forensic accounting
course, ―Should they offer it at the undergraduate or graduate level?‖ The examination of 10
forensic accounting syllabi indicates that the majority of accounting programs offer their forensic
accounting courses at the graduate and/or graduate/undergraduate level to ensure that students
have had a sufficient understanding of the various business and accounting concepts covered at
the undergraduate level before they are given the opportunity to take a forensic accounting
course. Universities may offer forensic accounting at the undergraduate level based on the
expectation that graduating accounting students should have exposure to forensic accounting
topics at the undergraduate level in order to be successful in the ethically challenging and
practically scrutinized and regulated business environment. However, any undergraduate
forensic accounting course may be best placed toward the end of the undergraduate curriculum
as an elective course.

The final question is, regardless of the selected method of delivery of forensic accounting
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(integration, separate course), ―What are the important and relevant forensic accounting topics
that should be covered in forensic accounting education?‖ This study identifies 49 distinct
forensic accounting topics that should make up the content of forensic accounting education.
Both groups of our respondents viewed the majority of these topics (see Table 7) as important for
consideration by accounting programs in developing their forensic accounting curriculum. The
convergence of forensic accounting topics in a separate course or the integration of those topics
into upper-level courses requires the classification of interrelated topics into smaller subsets or
tiers. The tiers can be used individually or in groups to allow instructors to customize their
syllabi. In terms of ranking of forensic accounting topics presented in Table 7, forensic
accounting modules can be arranged into three tiers. The first tier, consisting of topics ranked
one through 20 by both groups, involves fundamentals of fraud, financial statement fraud, types
of fraud, fraud prevention and deterrence programs, anti-fraud auditing standard, effective report
writing, and environmental and business red flags.
The second tier, consisting of topics ranked 21 to 30, focuses on the corporate
governance, financial reporting process and analysis, earnings management, professional
standards pertaining to forensic accounting, criminology and white collar and economic crimes,
legal element of fraud, occupational fraud, and security and privacy.
Finally, the third tier, consisting of topics ranked 31 through 49, concentrates on careers
in forensic accounting, expert testimony and expert witness techniques, litigation consulting
techniques, shareholder litigation, crime control techniques, conflicts of interest investigating
techniques, compliance with applicable laws and regulation, interview skills and legal aspects of
interviews, intellectual property fraud, business valuations and cost estimates, and rules of
evidence. The lack of adequate research directed at identifying and grouping forensic accounting
topics suggests the need to use some systematic approach to develop a taxonomy of these topics.
This study should help in modularizing forensic accounting topics.

V. Conclusion, Limitations and Suggestions for Future Research
The past two decades have witnessed significant changes in the business environment
including globalization, technological advances and now with reported high-profile financial
scandals, ways to improve public trust and investor confidence in financial reports. Emerging
regulatory, social, economical, ethical, and legal challenges facing corporate America that
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contribute to an increasing demand for forensic accounting should encourage accounting
programs to place more focus on this area of accounting. We conducted a nationwide survey of
academicians and practitioners to determine the importance, relevance, and delivery of forensic
accounting education. Results should aid in setting the future direction and role of forensic
accounting practices and education. Results indicate that (1) the demand for and interest in
forensic accounting is expected to continue to increase; (2) more universities are planning to
provide forensic accounting education; (3) both groups of respondents viewed forensic
accounting education relevant and beneficial to accounting students, the business community, the
accounting profession, and accounting programs; (4) the majority of 49 suggested forensic
accounting topics are considered as very important for integration into the accounting curriculum
by both groups of surveyed academicians and practitioners; and (5) the relative importance of
these topics varies between the two groups, however, there is a general consensus as to the
importance of these topics in forensic accounting.
Forensic accounting is a fast-developing accounting area, especially given today’s
fraudulent business practices and financial scandals, litigious business environment, and
regulatory initiatives. Forensic accounting education has not received adequate coverage in the
accounting curriculum as demanded by the marketplace. Forensic accounting courses have
emerged in the same fashion as international accounting courses in the 1980s, and e-commerce
courses in the 1990s, with individual faculty and accounting programs designing courses based
on their interests, skills, philosophies, and demands. We suggest that accounting programs
assess the structure, content, and delivery of forensic accounting education in the context of the
results presented in this study, and to continue to explore innovative teaching methods and a
more integral approach to the coverage of forensic accounting education.
The coverage of forensic accounting in the accounting curriculum should assist
graduating accounting students to successfully pursue their careers and ease the transition from
the classroom to a professional career.
This study is subject to the limitations of any survey research. First, the apparently
homogeneous subjects (accounting faculty and CPA practitioners) may have systematic biases in
their perceptions as to the relevance and coverage of forensic accounting in the accounting
curriculum. While this should not negate interest in the results, the generalizability of findings
beyond that population may be limited. Second, a non-response bias may be present in the
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results. It is not possible to determine how non-respondents would have answered. However, as
a test of non-response bias, late responses were compared to early responses, assuming that late
responses are similar to non-responses (Solomon 1990). There were no significant differences in
the responses of early respondents and late respondents.
Third, the 49 forensic accounting topics reported in questionnaires are derived from the
extensive review of related literature and content analysis of the selected 21 forensic accounting
syllabi. It is possible that these topics do not represent all of the topics that should be covered in
forensic accounting education. The list of selected topics is by no means all-inclusive, even
though respondents were asked to add topics not covered in the list and some respondents
commented that several topics overlap. Finally, results should be applied with care due to the
sample size (74 academicians and 20 practitioners) and response rate (both more than 90%).
Future research should examine other curriculum design issues not adequately addressed in this
study, such as who is best suited to teach a forensic accounting course (e.g., tenured faculty,
clinical faculty, practitioners)?; should such a course be a required or elective offering?; where is
a forensic accounting course more relevant (e.g., undergraduate, graduate)?; and is a forensic
accounting course best appropriate to be taught in the accounting program or team taught with
coordination and cooperation with other disciplines (e.g., finance, law)?

15

REFERENCES
AccountingWeb. 2002. Financial scandals turn forensic accounting into a hot job. (April 16).
Available at http://www.accountingweb.com/cgibin/
item.cgi?id=78110&d=659&h=660&f=661.
Albrecht, W. S. 2003. Fraud Examination. Mason, Ohio: Thomson/South-Western.
Association to Advance Collegiate Schools of Business (AACSB), Ethics Education Task Force.
2004. Ethics Education in Business Schools. Available at:
http://www.aacsb.edu/eerc/EETF-Draft-Report-02-03-04.pdf
Association of Certified Fraud Examiners (ACFE). 2003. Higher Education Initiative.
Available at http://www.cfenet.com.
Buckhoff, T. A., & Schrader, R. W. 2000. The teaching of forensic accounting. Journal of
Forensic Accounting, 1.1, 135–146.
Campbell, J. E., and J. F. Mutchler. 1988. The ―expectation gap‖ and going-concern
uncertainties. Accounting Horizons (March): 42–49.
Covaleski, J. M. 2003. Many top growth areas resolve around synergy of CPA/attorney
relationship. Accounting Today, March 18-April 7: 1.
Crumbley, D. L. 2001. Forensic accounting: Older than you think. Journal of Forensic
Accounting, 11.2, 181–202.
Crumbley, D. L., L. E. Heitger, and G. S. Smith. 2003. Forensic and Investigative Accounting.
Chicago: Commerce Clearing House.
Dillman, D. A. 1978. Mail and telephone surveys: The total design method. New York: John
Wiley and Sons, Inc.
Groomer, S. M., & Heintz, J. 1994. A survey of advanced auditing courses in the United States
and Canada. Issues in Accounting Education, 9.1 (Spring), 96–108.
Hodge, F.D. 2003. Investors’ perceptions of earnings quality, auditor independence, and the
usefulness of audited financial information. Accounting Horizons 17 (Supplement): 37–
KMPG Forensic. 2003. Fraud Survey 2003. Montvale, NJ.
Peterson, B. K., & Reider, B. P. 1999. Fraud education of accounting students: A survey of
accounting educators. The National Accounting Journal, Winter, 23–30.
Peterson, B. K., & Reider, B. P. 2001. An examination of forensic accounting courses: Content
and learning activities. Journal of Forensic Accounting, 2.1, 25–42.
PricewaterhouseCoopers (PWC). 2003. Global economic crime survey 2003. Available at
16

http://www.pwc.com/extweb/ncsurvers.nsf.
Rezaee, Z. 2002. Forensic accounting practices, education, and certifications. Journal of
Forensic Accounting, 3.2, 207–223.
Rezaee, Z., & Burton, E. J. 1997. Forensic accounting education: insights from academicians
and certified fraud examiner practitioners. Managerial Auditing Journal, 12 (9), 479–
489.
Rezaee, Z., Reinstein, A., & Lander, G. H. 1996. Integrating forensic accounting into the
accounting curriculum. Accounting Education, 1 (2), 147–162.
Sarbanes-Oxley Act of 2002. The Public Company Accounting Reform and Investor Protection
Act. Available at http://www.whitehouse.gov/infocus/corporateresponsibility.
Solomon, I. 1990. Discussion of jointness of audit fees and demand for MAS: A self-selection
analysis. Contemporary Accounting Research, (Spring), 323–328.

17

TABLE 1
FORENSIC ACCOUNTING COURSE DESCRIPTION, OBJECTIVES AND ASSIGNMENTS

Course Description

%

Course Objectives

%

Assignments

%

1. An examination
of various aspects
of fraud prevention
and detection
2. Accounting
concern with
detection and
prevention of fraud
3. Study and
application of the
procedures and
techniques used in
the prevention,
investigation and
detection of fraud
4. Cover all of the
major methods
employees use to
commit
occupational fraud
5. Student will learn
why fraud is
committed, how it
will be deterred and
how it will be
detected
6. Learn of the
nature and scope of
white-collar
criminal activity

53

1. Provide education
on pervasiveness of
and the causes of fraud
2. Explore methods of
fraud detection,
investigation &
Prevention
3. Obtain insight on
fraud prevention and
indentifying weakness
in internal control
systems
4. Acquire a broad
overview of the nature
and magnitude of the
problem of fraud
5. Provide students an
opportunity to gain
experience in
investigative
accounting
6. Increase fraud
awareness
7. Learn aspects of
fraud detection
8. Understand the role
of accountant in
prevention, detection
and investigation of
fraud

33

1. Written
assignments
2. Journals
3. Text books
4. Discussion
and presentation

100

14

13

10

5

5

23

54
100
100

9

5

10

5
10
5
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TABLE 2
Response Rate
Academicians

Practitioners

Total

Deliver

74

20

94

Usable responses

70

20

90

Response Rate

95%

100%

98%

TABLE 3
Relevance of Forensic Accounting Services
Percentage
Litigation Support

Expert Witnessing

Fraud Examination

Academicians

Practitioners

Academicians

Practitioners

Academician

Practitioners

Increase

58

15

53

9

45

8

Remain
the same
Decrease

16

5

21

11

29

12

0

0

0

0

0

0

K-W test

12.4***

5.6***

1.1***

***Significant at 1%
**Significant at 5%
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TABLE 4
Curriculum Development of Forensic Accounting
Number

%

73

68%

21

32%

0

0

a. Integrate through
accounting and auditing
course
b. Offer a separate forensic
acounting course
c. Do not cover at all

TABLE 5
Please indicate the extent to which you would agree with the following statements:

a. The current accounting
curriculum is not sufficiently
responsive to society’s demand
for forensic accounting education
and practice
b. The accounting curriculum
should provide forensic
accounting coverage
c. Colleges and universities
should encourage and advise
students on career opportunities
in forensic accounting
d. Current high profile financial
statements fraud cases increase
the demand for forensic
accounting
e. There are numerous
employment opportunities in
forensic accounting
f. Forensic fieldwork auditing
should be integrated into
auditing textbooks and audit
engagements

Mean responses

Median

Standard Deviation

4.25

4

0.992

4.02

4

0.913

3.6

4

0.917

3.81

4

1.080

3.52

3

084

4.8

5

0.97
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TABLE 6
Perceived obstacles in the integration of forensic accounting education
Mean responses

Median

Standard Deviation

a. Lack of faculty interest

2.15

3

1.251

b. Lack of administrative interest
and support
c. Lack of student interest

3.21

4

1.15

2.06

3

1.085

d. Lack of instructional material
including textbooks
e. Lack of financial resources

3.81

4

1.080

3.52

3

1.252

f. Lack of job opportunities

2.48

3

1.023
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TABLE 7
CURRICULUM CONTENT: COMPARISON OF ACADEMICIANS VS. PRACTITIONERS

22

Rank
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29

Academicians
Mean
Standard
Response Deviation
4.52
0.74
4.41
0.83
4.32
0.83
4.24
0.91
4.23
0.82
4.21
0.93
4.18
1.05
4.15
0.86
4.13
0.85
4.09
0.82
4.04
0.92
4.03
0.97
3.96
.89
3.95
1.02
3.80
1.02
3.89
.90
3.88
.96
3.87
.96
3.83
1.04
3.78
1.12
3.74
1.11
3.73
1.15
3.70
1.03
3.69
1.17
3.59
1.15
3.58
1.03
3.57
1.18
3.48
1.05
3.43

Curriculum Content
Fundamentals of fraud
Financial statement fraud
Types of fraud (e.g., employees, management)
Cooking the books and problems in accounting
Anti-fraud controls
Elements of fraud: pressure, opportunity and rationalization
Internal control evaluation
Theory and methodology of fraud examination
Principles of ethics and corporate code of conduct
Fraud detection and deterrence programs
Anti-fraud auditing standards
Analytical review procedures
Anti-fraud criteria
Environmental and business red flags
Cyber and computer fraud
Anti-fraud training
Anti-fraud education
Professional standards pertaining to forensic accounting
Manipulation of related party transactions
Effective report writing
Earnings management
Financial reporting process and analysis
Criminology and white-collar and economic crimes
Financial reporting standards and principles
Techniques in locating hidden assets
Legal elements of fraud
Corporate governance
Conducting internal investigations

.96 Security and privacy

K-W ChiSquare
3.580
4.093*
6.467**
1.356
2.074
8.462**
1.375
0.001
0.250
2.175
0.504
0.067
4.406*
8.818**
.922
.378
.105
.880
.951
10.585**
3.199
5.18
.005
.476
4.671*
.749
3.137
.964
.041

Rank
1
2
8
4
13
16
5
7
6
10
18
9
24
29
11
17
20
15
12
3
30
23
22
19
14
21
38
28
34

Practitioners
Mean
Standard
Response Deviation
4.30
0.77
4.23
0.83
4.07
0.86
4.12
0.93
3.96
1.17
3.91
0.91
4.10
1.10
4.07
1.14
4.09
0.91
4.00
0.77
3.81
0.90
4.00
0.97
3.67
1.12
3.60
1.14
3.99
1.02
3.88
1.17
3.76
1.17
3.91
1.11
3.98
.89
4.22
.88
3.56
.98
3.71
.93
3.72
1.00
3.79
1.05
3.94
.84
3.72
.96
3.36
.962
3.60
.88
3.50

.95
23

Rank
30

Academicians
Mean
Standard
Curriculum Content
Response Deviation
3.38
1.21 Statistical sampling

K-W ChiSquare
1.925

Practitioners
Mean
Standard
Rank
Response Deviation
43
3.24
1.02

31

3.36

1.08 Careers in forensic accounting

.415

42

3.25

1.12

32

3.35

1.09 Knowledge of the legal system

3.744

27

3.65

.82

33

3.32

1.12 Occupational fraud

1.721

32

3.52

1.01

34

3.31

.883 Bribery and corruption investigation

.583

45

3.24

1.06

35

3.30

1.14 Conflicts of interest investigating techniques

4.894*

26

3.65

.90

36

3.28

1.08 Intellectual property fraud

.275

47

3.22

1.03

37

3.27

1.03 Compliance with applicable laws and regulations

8.739**

25

3.65

.98

38

3.26

1.22 Interview skills and legal aspects of interviews

.475

36

3.44

1.01

39

3.24

1.17 Crime control techniques

.696

39

3.36

.93

40

3.17

1.11 Shareholder litigation

1.471

40

3.33

1.12

41

3.15

1.05 Professional organizations sponsoring forensic accounting

4.447**

48

2.86

1.08

42

3.05

1.04 Resolution of allegations of misconduct

6.923*

37

3.40

.84

43

3.05

1.20 Rules of evidence

8.470*

33

3.51

1.08

44

2.92

1.13 Business valuations and cost estimates

7.806*

41

3.33

.977

45

2.89

1.16 Expert testimony and expert witness techniques

16.329*

35

3.49

.98

46

2.85

1.15 Litigation consulting techniques

22.069*

31

3.54

.95

47

2.82

1.09 Modeling and discounting future damages

10.601*

46

3.24

.83

48

2.50

1.14 Trial and cross-examination

21.383*

44

3.24

1.01

49

2.06

.97 Valuation expert in divorce

30.832*

49

2.86

1.13

* Significant at 5%
** Significant at 1%
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KAP Jansen Ramdan

Quality Assurance

Menjaminkualitaspekerjaandanperikatan audit

2011

Trisakti
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termasuk
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KAP

Drs.

Chaeroni
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Rekan
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Audit- KomiteNasionalUntukKeselamatanInstalasiListrik (KONSUIL)
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Audit- PT Usaha Gedung Bank Dagang Negara

2009

Audit- PT Nayaka Era Husada
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ORGANISASI
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-
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-
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berbasis kampus gunan sosialisasi
perkembangan dunia akuntansi
Melakukan seminar dan pelatihan
berbasis kampus
Melakukan kerjasama kegiatan dengan
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Demikianlah CV ini buat segala informasi yang terdapat didalamnya benar adanya.
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